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I regret thal it is not possible fo

phvsically present this morni nog because |

dore in all of his worbh over

=%

a nuinier of dmportant, ind provocati e lssues Lthalb go

Lo the heart of the political and educational enter priss. Iowish

uwes i the hope of

Lo comment briefly on on several of
Leriggering & productive discussion amon ¢ pancl participants and

the awudience.

Fer spnoohi ve

Lack of

My maior problem with Professor flusen s fraper 1s dbs lack ofF
historical perspective, This is perhiaps to be expoctead of a

retormer forr, as Lawrsnee Cremin has weitien in The
Tvansioemebtion_of the Sthool o "reform movements are netors sl y
ahistorical dn onklocks: They look feorward rather bha bachs and
when they do need a histary they frequently prever the fashioning
of ddeal encestors Lo the aclhnowledgemnant of mor Lalz" {page 8.,
Lerbtainly schools today face those problems so vividl codesmeg i bad

in Frofessor Hugen s pgper , bul are these problems siani ficanh] g

di #ferent than Lhoze of , say, FifEs or & Fundeod YRATS wgo Do

wi the detanls are clearly gquite different, hub 1 =g



mane o Ehea bhaar o stiling similarity to the concerns af e

proesent .

Feztricting nis commentzs e ntially to

the secondary

school dn highly industrialized societies,! Husen characteri:

Py p

bie school as being "a troubl institution,” sulfering from &

"malaise, " and even wndergoing e

ore would have the imm that this & new phenomenon. Tt is

.

iFoor current educa wer e mot the ol Ldren of

carlier orises and the responses of educators s polibticians, sto,

Lo those long forgobben ori

Perhaps most disturbing, however, is Husen s use of what he

calle “ndicators" of thiz malaise —- sbEenbtesi sm, vatidal ism and

Lazscher Lurnower —— which, R suggests, "have soared inomans
oty des over the last couwples of decades," Assuming that thisz
L5y indeed, the case (and 1 oan sure that ik is), s His use of
ol y the last Lwenty years an cpprop iele tine frame for his
generalisalions about the condition at schooling in he
industrial world ™ How do these “high' sbsentee rales c [RYTTTRE

with bhose aft fiiky years ago T anz hundred years ago ™ Faw
wonld, it seems= Lo me, argue wilth the premise that even i+ o
204 rates of absenteelsm have Ysoared . . . over the lasi
Couple of decades, " there are nore young peuple, @special ly
Pemad 0= and penbers of ainori by groups attending school Laday
than evel bafore. In dly eeent are we swre thal the rates of

abzenbeeism are really Ehalb much higher Ehan, say. i Ehe 1930

For one thing., contemnporary atlendance i droreEs dn rndusted al

Torisis.t From oceading bis paper

T



sool ebil

T windch govermmenbal {ioancial assistance ls of ben

Y

Lied! are omuch more sccwate than even a relatively shor i Lime

o. O balance, is today ' s higher absenteslsn &1 1mpor fank

trend, o a klip on the time lime 7 It is rnot as i Husen 1s

witong about & sigrificant dncrease in the rate of abszenteesismn,

put his lack of historical content tends to distort the objesctive

Lity bhat we have, indeed, come a long way nobt oniy in
croviding schooling for more voung people, but in pooviding more

.

of it bthan abt ary time in human history. This, of cow Be, Al sen

izsues, bul that is & different malier.

A simi]lar case can be made relaktive Lo vandalisme We &)l

Lend Lo look baol wn the past, especially owr ocwn school days,

wibth rose colored glasses, | am nel suggesting thalt we don b hasz
problems with vandalism, even serjous violence, 10 mosl socicglies

Loda,y bub Lo farl Lo place Lhe

2 Lhangs o an hisbtoric conbesl
bz misleading ab bests We are much more interested in collecling
agccuralbe dota on all sorts of phenecnena today Lhan we were 10
Lhie past, and many incidents thal we cansider vandalism toda, did
nab become stabistics &ven a guarter-af a-cenbtury aga. When | was
a student,y not muach beforée bthe start of Frofessor Husen 's "lasl
two decades, " T was part of & group of high school seniors who
thamaged Lo place @ live cow dn our principal = office over o long
wWeeiends Fortunaltel v, we wer @ never identified bub my point is
Fhot ow acl wae considered o sohoolboy Yprank" ralher  than
candali=m. T am nob coiidenlt habt the sdme ach bRoday would be

seen I ow benscolenl Light s Nejdlher s violence ageinsl feacher s

Aorew phaenamenon. Even a cursars reading of Edward Eagleston =



classic wark, The Hoosier Schoeolmasler , will demohstrabe Ehis
paint. One ot the attributes of 4 succezsful teacher in the roral
mid-went during the nineteenth certury was the willingness and
the abii it tu "Lake on" physical chal lenges from steapping § arm
buess  Eugen Websir, in his first rakte study of FEASAHTS TNTD
FREWCHMAM: THE MODERNIZATION OF RURRL. FRAMCE, 18721501 (15780 .
desc)lbes schonl sz whera Lhe "char acbers are viialent ¢ enci kbalil g,
arpcl hoihesdedy Fandd @ oubles and Brawis ar e fraaguent " Domald
Rodzng in his seminal shtudy of Japaness highel sehoo) sludents i
the Tate-nineteenth and ear 1l Lwentielll centuiries describes how
upper classmen cegularly beat freshmen, Fituwally wiainated out of
dermilory windows and engaged in brutal “clenbhed-{§st

i stunent s for those who did not canform bo clarmi Lor - comaarn i by

mor es. "The more things chante. Lhe mare thev remain the same."

e business of teacher twnover is a brickier ane Lo prol
into hizstoric contest. 1L =eems cleds: Hhat the "arn ot facton
1n beschar turpover bodav is bhobh nor e intense and more
widespresd Than Ln the peat. Un the other hand, teachers have
mere filesibility in responding bo 00 pow Eharn dn Gle pazalb. Pan-k
at this flesibility iz an incresing number o; procgrams o assisl
taacher s by professinnal erdanications and sven schoal districis,
Bul & teacher is ne longer bound be circumstances to conbinue 6
# bard sifivation. It is smuch =asier to move feom Phaw Yok Ziby Lo,
Bay, Fellevuey Waazbington today Lhetn even prior be We 1. M a0,
thare are aptions for teachers, sspecialle women, ELhabt did not
eaist two decades agoe Inciesd Lhe recent Pand o oot @t v stody

which predicis a beacher shortsge in bh near fubuwre nabes Lhis



vl opodnt oo marny (iF ot most: voung talented women saroe heading

for law school, medical school and busingss school in deroves

&4 e

Farny obther teschers, male and femnale, s

' -

the profeszion in favor of more lucralive cpportunities. To

woher twrnover de ligh i

B Oy as Husen does, that te

but hardly useful without some sxplamation of its causes. As

British historian, Hugh Trevaor-Roper, has so aptly put it

History is not merely whalt happerneds;

Eods what appendsd in

happengd. ' Ory in Oscer Handlin ' s

contert of what might ha

vian, the corted

Wil s odmplanent
. . .
dritervened.

Fimally, Husen o thinh thab bhecause survevs show

chilcdren do not fike toiay Lhey

aungogest thal most ohilderen, sspecially those who dide © doowe)

"

irgly Leaving

correct

tfes

e

did ITibke it in the past.

inoschool (proabably & madority), never much liled school. There

records, even compul sory education laws that suggest getting

of avidenoe, including diearies, novels, school board

yourng people to attend school voluntearily dis an ddeal Lfhat has

never beern attained. The more things changes the more they remain

Bl same.

Sehool _and Boriety

L quile agree wiith Frofessor Hoasen hat sclwsls redlast

=ocihely more than they shape 11 taliboualy the Lewbh iz more

camp ) et Ehan ki s sweple statement sugoessls:  and thatb bhey

alF e



merdtocrabticy, ormaliced cnd Bur eavcatized. This should not He
BUpr i singy however, since industrial socieLly is alse
meritocratic. formalized and buresucratizad. When Husen argues
that 17 ftundaemental veform of schonl can be achieved only e owgi
hroeder sacielal cheangess when Lhese changes ocour bhe =chiool

Wikl retflect bhe sovielbal changes. This leads me o bhe
conclusiaon thet  school reforms can Relp aake Ehe oxsting

sralen worl better, hut nobt cheangs ot te any appreciable dedr ee.

also agree with Musen s notion that owr esxpectations of

witat

i

chools can achieve hasz enceoded bhe s oability Lo

deliver. If, as sugoested ~hove, school reforoas have 1imibed

itods tas a Mardist would sav) no accident that

school reforms have nobt resulted 10 social reformation. SHoul o we

m

mems Lo be abundant esidence Lo

preml se, and Lhere

support ity o lesson might be that we can el bher put ow ena LS

into brosder kinds of reform socements to reform sociel,, o

"

MTOCHTL

Lhat school reform aovensnts may “ioprove’ ancdividaal

oenE or sohools, but Lhal b osed zocial change s wn

unbilely result of such attonpts.

If Frotessor Husen ware here toadary, 1 would ver . much 1ile
to aszk him Lo elaborat= on hits commenl Lhwat "learning Lo & Large
ekent 15 moblvsted b exterual and meb intermal @ewards. © He
eemts Lo accept Lhis 25 a given on page 3 of his paper, bubt latsr
{page 103 he appears to btabe Lhe opposile Jiew whien he weibes

that "How iz learning going to Becoms: appreciated for ibks

InbrdnsEic valuwgs if what comes out of it in the final run is




sam=2thing that esseniiall e deberminas onie s life caresr 7" s
this pozzible. or evan desirable, to atrive for in societies
vhich are highl y meritocralic = Can ope afford bte be
intrinsically motivated wivern one = whole future depends an
paasing esaminations, getting inlo collegs, ebke. 7 We ofben br ek
Learning ante formal «hd nonformel v vocational -ard academ ¢, =lc,
850 1t may nok be bton jarring to suggest that ancther ussefuwl seb
af categories for learning mighl be somelhing lile "vewlhiful " aicd
"matwre" learning. The §former bzing the acquisitiosn of Lhose
=killay altlitudes and knowl edges that eneble one teo purzue
gaintul smployment whichy in turrg provides ths conbtext for ohe
e pursue thase Lhings which are of inteinsic interest, The firs=t
nf these categories sre similar o vocaetionsl inlerests and Eha
FTatter "academic" intereste. 1 contend, however o, Lhat the alter
are muel broader thean whel we braditianally refer Lo academic
beceuse they are much brader in scope, and are not atleched Lo

aft; avaluabive crilteria whiclh one nust neel Lo be successful.

Sewme_Conct ets Fropgsaels

[ have reflected for bthe past ssvera] weesks on Musen s
"roncrete proposals" and U find them falall s flawed. I find it

vl y difficult to zee how his proposal s would help to solve the

-

prroplems dhal he so elaguentls; identified in Lthe first jrar Lo
Wiz paper  (absentesisey vendalism, teacher bwrnever, pupil
al Ui tudes toward school . ete.). T all especially sieplical albout

Bl school pleving & sigpificant role in Ehe bransition to wer k.



The problem, irn my dudgment, 13 priferily &b econanio Ole over

which the school has virtwally no influence.

Famef e

Jahn Myers of Standord University sugoests

wnemployment s an irnevitable part of all sbarr dncusterdal

beties, but thalt each sociely allocates its unenplosment to a

of zociety - youlh, the old, wonen, ebc. Tha

= choose Lo have that wrden fall on the old throwghn sard

retivanents, part-tione work, eto. while such of the Hest choo

st to play theat role. This sugges that there iz a bind of

iron baw of enplovmernt- - thers is anly so auch to go around s

logdd realityt,

Muissn A gue for smaller schools, or wunits within schools,

a means of bringing reald human contact back into the 1ives of

chiers and students. T can only speak for my cwn s

H

Hawaii, but some of ow best schools are large ones that tend to

f

sive, it seems that bhe oriti

sacial and economnic [l

ifi

in o good schionl s

he wrarad v

that the private school does nobt have bo bk

cstruptive ., and can demand thal student

srhools, of whatever size, do nob

Tiere are man,y obher 1kefms Lhadl L o would 1Tiie to comment o

LUl T owill) refrain for Lhe Lime being so thet obhars camnn hrave =

Gpportuni by Lo pgarticipste o & dial ogie.



